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1. Project background and objectives
The MEC/BC bilingual project, initiated in 1996 in primary as a unique experiment within the Spanish
state education system, and in September 2004 the classes that had started their bilingual education
8 years earlier took the project forward into Secondary schools.
The formal agreement between the MEC/BC states that the aim of the project is to provide
students from the age of three to sixteen with a bilingual, bicultural education through an integrated
Spanish/English curriculum based on the Spanish National Curriculum and aspects of the National
Curriculum for England and Wales.
The implantation of such a curriculum requires, firstly, with regard to English as a subject, a
very different classroom approach from the traditional EFL classroom where the focus is on learning
English as a foreign language; secondly, a similar new methodology for teaching and learning other
curricular areas through English. Such an integrated approach sits very positively within the Directives
of the Council of Europe which insists on the need for students to be competent in three European
languages by the end of the obligatory period of Secondary Education and that the learning of the
first foreign language should begin in the early years of formal education. In addition to this, the
secondary integrated curricula have consistently focused on the continuing development of students’
skills and learning strategies, thus firmly establishing learning as a lifelong process.

INTEGRATED CURRICULUM FOR SECONDARY EDUCATION. english-years 1 and 2.

The specific objectives of the Project in the Secondary education level are to:
• Continue the acquisition and learning of both languages through an integrated content-based
curriculum.
• Encourage awareness and understanding of the diversity of both cultures.
• Facilitate the exchange of teachers and students.
• Encourage the use of modern technologies in learning other languages.
• Promote the certification of studies under both educational systems, if and when
appropriate.

2. Rationale: curriculum document for Secondary Education
The current documents have been designed as the logical continuation of the Integrated Curriculum
for Primary Stage. It includes:
• A clear delineation of the contents to be taught in English, Science and Geography and
History for the level of 1st and 2nd year of Secondary Education.
• A definition of the linguistic and scientific skills and of the attainment targets students are
expected to reach.
• A choice of resources to be used by teachers.

3. Constitution of the working parties
8

The present documents were written by three working parties (English, Science and Geography and
History) consisting of Spanish and British Primary and Secondary teachers, who have worked on the
Project for more than three years, and contributed with their experience to bridge the gap between
both levels.

4. Approach adopted by the working parties
The members of the combined working parties exchanged their knowledge and teaching experience
to produce a document in which the language and skills acquired by pupils in primary are brought
together and built to provide coherence and progression to the curricula.
Both the Spanish and English curricula were studied in depth in order to produce a Spanish/
English integrated curriculum comprising both content and methodological approaches.

5. Subjects to be taught in English
The areas in which English must be taught, targets reached and students evaluated will be the
following:
• English, language and literacy.
• Science.
• Geography and History.
Secondary students must have 5 English sessions per week; Science and Geography and History
will have the same hours allocated as those in the current Spanish education system.
Each school may include other subjects, if their timetable permits, if and when their contents
and methodology follow the bilingual project guidelines.
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6. Roles of teachers in the project
The bilingual project has been most successful in those primary schools in which it has been perceived
as an integrated programme involving heads, all teachers, and parents. This was possible due to the
coordination between all members of staff. Where teachers had time and opportunity to meet, plan
and obtain feedback, it was noticeable how much higher the standards were.
The transition to Secondary Education has similarly shown that coordination is still an essential
element for the bilingual project to be successful. However, coordination in Secondary Education is
to be undertaken along two dimensions:
• With the Primary school. It is essential for Secondary teachers to keep in touch with their
Primary colleagues so as to obtain maximum feedback and information about the students
themselves and knowledge of materials, skill development, and methodology. Many Secondary
schools initiated this type of contact even before receiving the first class of bilingual students
(by means of visits, meetings with their Primary colleagues or even joint teaching sessions).
It is therefore essential for this contact to continue now that the bilingual project has passed
into Secondary education.
• Secondary teachers must coordinate among themselves. This involves:
−− English teachers meeting often enough for everyone to be aware of progress. In the
development and evaluation of the bilingual project, the English department should be
involved as a whole.
−− Teacher coordination amongst English and Science and/or Geography and History teachers
to discuss the way the bilingual project as a whole is developing. This interdepartmental
coordination becomes increasingly essential in order to cater for more complex learning
needs. Issues which traditionally have not been part of subjects, such as linguistic awareness
for Science or Geography and History teachers, or non-fiction texts, for English teachers
must be dealt with and require co-operative planning and negotiation.

7. Attainment targets
At the end of the 1st and 2nd year, for English, Science and Geography and History, there should be
an approximate profile for each class:
• 20% students at band 1 (lowest)
• 70% students at band 2
• 10% students at band 3 (highest)
The curriculum writers have offered these bands by way of reference; if these targets are not
being achieved then this should lead to a school management examination of:
• The number of hours being spent on the English part of the curriculum.
• Methodological approach and use of resources.
• Coordination among teachers.
• The need to challenge students and raise standards of expectation.
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Literacy and independent learning in year 1
1. What is Literacy?
Literacy is much more than just the teaching of the mechanics of reading. It is the ability to extract
meaning fr ge of texts and to manipulate language for a specific purpose. It encompasses the
four skills of language: understanding, speaking, reading and writing. An integration of these skills
provides the pupil with greater success in English because the more literate the students become the
more independent they become as learners.
In addition, learning through an integrated curriculum gives students the opportunity to apply these
skills to other subjects. As students become more confident and literate, their knowledge of, and
control over language will become more secure.

2. How should Literacy be developed within a Whole-School Context?
Literacy is essential but must not be confined to the English lesson. It must be developed in the other
subject areas being taught in English. As Literacy cannot be taught using traditional EFL methodology
or textbooks, schemes of work must be produced using the objectives and contents of this curriculum
alongside authentic texts.

3. How should Speaking and Listening be encouraged?
Speaking and listening with confidence depends upon pupils’ motivation and involvement. They
speak and listen best when the information is meaningful and interesting to them, and has a clear
purpose. It must not be forgotten that speaking and listening are skills which should be taught and
assessed using the curriculum objectives.

4. How should Writing be encouraged?
Students should practise modelling their writing from given texts and using writing frames (e.g.
sentences, linking words, story sequencers...). It is essential that students should be taught to draft
and redraft, peer evaluate and self-evaluate their work and be responsible for their own development
as writers.

5. How do we encourage students to become Independent Language Learners?
Students must always speak in English in class which will encourage them to find coping strategies to
communicate their message. They should also be encouraged to speak in English to project teachers
outside of the classroom.
In their free time, especially during the long summer break, students should be advised to watch
films, read books and listen to English on the Internet.
In Reading and Writing, students will become more independent language learners through the
skills gained through Word, Sentence and Text level Objectives in the Curriculum.
The objectives focus on Word Formation, Learning to Learn Strategies, Grammar Competence
and Sentence Construction and Punctuation.
Where possible, students should have access to a wide range of books dedicated to the project.
They should be able to select books to read at home on a regular basis. Internet access should be
provided wherever possible.
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1. Listening and speaking objectives for year 1
To listen, understand and respond to others, all
pupils will be able to:

To speak with growing confidence in a range of
contexts, pupils will be able to:

•
•
•
•

•
•
•
•
•
•

•

•
•
•

•

Sustain their attention.
Listen in a variety of situations.
Listen to recordings or other media.
Ask relevant questions to clarify
understanding and extend ideas.
Listen for specific information, identify key
points in discussion and evaluate what is
heard...
Identify the gist. [See teacher tip 1].
Show understanding of important features
of a variety of texts.
Identify the features of different types
of texts, and identify the purpose (to
persuade, instruct or entertain) and
audience.
Listen and respond to others appropriately,
taking into account what is said and
showing respect.

•
•
•

•
•
•
•
•

Speak audibly and clearly.
Read aloud a variety of texts.
Re-tell and attempt to paraphrase.
Choose and use relevant vocabulary.
Use question forms correctly.
Respond to questions appropriately and
justify answers.
Organise ideas coherently.
Begin to express complex ideas.
Speak in a range of contexts (formal,
informal); adapting what is said (register) to
purpose and audience.
Describe experiences and feelings.
Argue and persuade.
Give instructions.
Analyse their own performance to improve.
[See teacher tip 2].
Take a variety of roles in group interaction.
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2. Reading and writing targets for year 1
General aims
WORD

SENTENCE

TEXT

Students will be able to:

Students will be able to:

Students will be able to:

1.

1.

1.

Use grammatical, contextual
and graphic knowledge to
decipher unknown words
when reading texts.
2. Organise words with
similar patterns or related
meanings and classify
words into banks.
3. Recycle new words
and previously studied
vocabulary in their writing.
4. Use a dictionary or spell
check and/or thesaurus to
improve their writing.
5. Analyse how different
text types use specific
vocabulary for effect.
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Analyse how different text
types use different sentences
for specific effects.
2. Adapt their writing to
the intended reader for
a specific purpose, by
changing vocabulary, tone
and sentence structures
to suit, e.g. re-writing as a
newspaper article and diary
entry. [See teacher tip 3].
3. Draft their written
compositions.
4. Peer- evaluate each other’s
work; reading once to
evaluate the content and
creativity; then a second
reading for accuracy.
5. Proof-read their own work;
looking for only one type of
mistake in every reading.
6. Edit their own work.
7. Use a dictionary and/or
thesaurus when necessary.

Read different types of text
analysing the following:
•

Audience.

•

Purpose.

•

Generic features of a
text.

•

Structure.

•

Sequence.

•

Themes.

•

Layout/ design/ use of
illustrations.

•

Author’s intention.

WORD
Word classes
Students should:
1.

Begin to expand their knowledge and use of different parts of speech: verbs, adverbs,
adjectives, nouns and connecting words.

2.

Identify, understand, classify, and use the new vocabulary in context in a variety of texts.
Parts of speech: word formation

Students should:
1.

Work on word roots to learn to decipher meaning and spelling rules.

2.

Use texts to identify and classify common prefixes e.g.: anti-, auto-, bi-, circum-, co-, ex-, mis-,
non-, trans, tele-; use the knowledge of these prefixes to generate words from root words, e.g.
mislead, misplace.

3.

Use texts to identify and classify common suffixes; .-ly, -ful, -less; use the knowledge to clarify
typical spelling mistakes and to generate words from root words, e.g. hope /hopeful / hopeless.

4.

Practice transforming root words into some of the following examples: tenses: -ed, -ing; negation:
un-, im-, il-; comparatives: -er, -est, -ish; verbs to nouns, e.g. -ion, -ism, -ology; nouns to verbs: -ise,
-ify, -en.
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WORD (cont.)
Parts of speech: word formation (cont.)
Students should work on connecting words and phrases by:
1.

studying how points are typically connected in different kinds of texts;

2.

classifying useful examples for different types of text, for example, by position (besides, nearby,
by), sequence (firstly, secondly...), logic (therefore, so, consequently);

3.

writing these connecting words or phrases in their own writing.
Learning to Learn Strategies on Spelling

Some of the following learning to learn strategies have briefly been mentioned in the general word level
aims.
Students should:
1.

Correct their misspelled words, identified by the teacher, in their own writing.

2.

Use dictionaries and thesauruses in order to:
•

understand unknown words; students should only refer to monolingual dictionaries;

•

understand the meaning but gradually to write the definition of unknown words in their own
words;

•

some use of bilingual dictionaries may be appropriate in individual writing by weaker students;

•

understand the purpose and organisation of the thesaurus, and make use of it to find
synonyms;

•

use synonyms to improve the quality of their own writing;

•

develop precision and accuracy in expression when redrafting.

3.

Encourage students to keep personal vocabulary books to collect and define new words in all
subject areas; and recycle, when possible, the new words in other subject areas.

4.

Practise brainstorming the words/ideas they will need before they approach planning and
drafting their writing.
Vocabulary extension

Students should:
1.

Become aware of the difficulties when choosing a synonym because of the different shades of
meaning e.g. thin, slim, skinny.

2.

Build up a word bank where very basic, commonly used words (from Primary school) are now
substituted by synonyms, and their corresponding shades of meaning.

3.

Explore homonyms which have the same spelling but different meaning. Explain how they can
be distinguished in context. E.g. form (shape or document).

4.

Practise and extend vocabulary through poetry, exploring the rhetorical devices used and their
effect on the reader. E.g. onomatopoeia.

5.

Collect, in their vocabulary book, idiomatic phrases, clichés, metaphorical expressions,
collocations, common expressions.
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SENTENCE
Grammatical competence
Students should use the conventions of standard English correctly:
1.

Subject + verb agreement.

2. Identify and classify examples of the 1st, 2nd and 3rd person from readings.
3.

Correct and consistent use of tense (past, present, present perfect and future active).

4.

Analyse how different tenses are used in different texts.

5. Use the tenses in context in their own writing.
6. Consolidate the use of be, have got.
7.

Consolidate the use of: modal verbs (followed by infinitive); auxiliary + infinitive.

8. Consolidate previous work on sentences, by changing: statement to question; questions to
imperative; positive to negative forms.
9.

Understand the difference between direct and reported speech through:
•

Finding examples and work on the above from a text.

•

Discussing contexts and reasons for using particular forms and their effects.

•

Transforming direct speech into reported speech and viceversa, noting changes in punctuation
and words that have to be changed or added.

•

Experimenting with transforming tense/ form/person in these examples.
Sentence construction and punctuation

Students should further their awareness of sentence structure effectively by:
16

• Clarifying meaning using: full stops, capital letters, apostrophes, commas, colons and speech
marks.
• Varying the length of their sentences. Simple and compound.
• Understanding how and why paragraphs are used; and paragraph their own work.
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text
Reading
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.

12.
13.
14.
15.

Identify typical story themes and narrative
order.
Read stories from other cultures and identify
the social, moral and cultural issues. [See
teacher tip n. 4].
Identify and discuss main and recurring
characters, evaluate their behaviour and justify
views.
Understand how settings influence events
in stories and how they affect characters’
behaviour.
Understand the use of expressive and
descriptive language.
Recognise different points of view, both implicit
and explicit, in a text.
Learn about a variety of authors and share and
discuss their views.
Start to identify how writers use literary devices
to achieve effects on the reader.
Start to identify different layers of meaning in
a text.
Prepare, read and perform play scripts,
charting the build-up of a play scene and
noting differences between genres.
Identify and start to comment on different
types of texts, including content, structure,
vocabulary, style, layout, purpose (to persuade,
inform, and explain) and intended audience.
Understand and use the terms fact and
opinion, and distinguish the two when reading.
Use skimming and scanning skills.
Identify and read a range of non-literary texts
(e.g. Instructional) for their impact, appeal,
honesty and presentation.
Develop information gathering skills.

Writing
1.
2.
3.
4.
5.
6.
7.
8.
9.
10.
11.
12.
13.
14.
15.
16.
17.
18.
19.
20.
21.
22.
23.

Write openings and endings, scenes and
characters.
Develop settings.
Focus on language to create effects, e.g.
building tension, suspense, creating moods,
setting scenes.
Use figuratively language.
Use paragraphs to organize and develop detail.
Use different ways of planning writing, e.g.
brainstorming, notes and diagrams.
Organise text showing development and
structure.
Describe characters effectively.
Convey feelings, reflections or moods in a
poem through the careful choice of words and
phrases.
Write poems, based on themes from books and
personal experience.
Write play scripts based on own reading, oral
work, and personal experience in order to
persuade and advise.
Write book reviews for a specified audience,
based on evaluations of plot, characters and
language.
Collect information from a variety of sources
and present it in a one simple format such as a
wall chart or labelled diagram.
Use IT, discussing relevance of layout, font, etc.
Experiment with recounting the same event in a
variety of ways.
Plan, write, and edit short explanatory texts,
focusing on clarity, conciseness and impersonal
style.
Write clear instructions.
Make clear notes through identifying purpose,
key points, and abbreviation and write them
into connected prose.
Summarise in writing the key ideas from a
paragraph, a chapter or a leaflet.
Present a point of view in writing, e.g. in the
form of a letter, a report or a script, linking
points persuasively.
Write newspaper style reports by composing
headlines, using IT to draft and layout reports,
organising writing into paragraphs.
Look at the purpose of advertising and analyse
the importance of image.
Draft an individual, group or class letter for real
purposes, e.g. put a point of view, comment on
an emotive issue, protest; edit and present to
finished state.
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English and information comunication technology (ict)
General aims
Students should:
• Become regular users of ICT, as this is an essential life skill for their everyday life and future
employment.
• Use ICT as a very useful tool to learn confidently, creatively but also safely and responsibly.
When finding information
Students should:

• Consider what information they need to search for using ICT.
• Use ICT tools safely and responsibly to find information.
• Use and refine their search methods to gather relevant information for the task they have been
given. E.g. an oral presentation, a speech, a biography.
• Be critically aware of the reliability of the source and not take all information at face value.
When developing ideas
Students should:
• Edit and paraphrase the information they have gathered for their task in their own words lifting
useful, new vocabulary but not whole sentences or paragraphs.
• Draft and redraft their writing using ICT tools.
18

• Explore ways to use ICT techniques to present their information for a particular: purpose, audience
and effect.
When evaluating their work using ITC
Students should:
• Review, make alterations and evaluate their own work, reflecting on their use of ICT to improve
the quality of their work.
• Peer evaluate the work that has been carried out using ICT; reflecting on the way they have
worked with ICT and what they have learnt to improve on future work with ICT.

Contents for year 1

3. Levels of attainment
Bands of Attainment for ESO Year 1
Oracy / Speaking and Listening
Beginners

Band 1

Band 2

Band 3

Extended

General talking
and listening

Can talk about
matters of
immediate interest.

Can talk and
listen with some
confidence
particularly where
topics interest
them.

Can talk and listen
confidently in
various contexts,
exploring and
communicating
ideas.

Can talk and listen
confidently in
different contexts,
exploring and
communicating
ideas.

Can talk and listen
confidently in a
wide range of
contexts, including
some that are of a
formal nature.

How you speak

Can convey simple
meanings to a
range of listeners,
speaking audibly,
and begin to
extend their ideas
or accounts by
providing some
detail.

Can speak clearly
and use a growing
vocabulary when
developing and
explaining their
ideas.

Can begin to adapt
what they say to
the needs of the
listener, varying the
use of vocabulary
and the level of
detail.

Can suggest
changes in
vocabulary and
style which would
improve talk.

Can engage the
interest of the
listener, beginning
to vary expression
and vocabulary.

Are aware of
question forms.

Are aware of
question forms
and use them on
occasion.

Can use some
question forms,
appropriately.

Can sometimes
use a variety of
question forms.

Can use a variety
of question forms
confidently.

Can convey simple
meanings to a
range of listeners,
speaking audibly,
and begin to
extend their ideas
or accounts by
providing some
detail.

Can show
awareness of
the needs of
the listener
by sometimes
including relevant
detail.

Can adapt what
they say to the
needs of the
listener, varying the
use of vocabulary
and the level of
detail.

Can adapt talk
to purpose
and audience:
developing and
organising ideas
thoughtfully,
describing events
and conveying their
opinions clearly,
including reasons
on occasion.

Can develop talk
purposefully and
when expressing
opinions provide
reasons to support
their views.

Register

Are aware of
basic differences
between formal and
informal situations.

Are aware that in
some situations
a more formal
language and tone
of voice are used.

Are beginning to be
aware of standard
forms and when
they are used.

Can use
appropriately some
of the features of
standard English
vocabulary and
grammar.

Can begin to use
standard English in
formal situations.

Active listening
skills

Can listen and
sometimes respond
appropriately to
others.

Can listen carefully
and respond
appropriately to
what others say.

Can show they
have listened
carefully, through
relevant comments
and questions.

Can listen
carefully in
discussion, making
contributions and
asking questions
that are responsive
to others’ ideas,
needs and views.

Can pay close
attention to
what others say
in discussion,
asking questions
to develop their
talk purposefully
and making
contributions that
take into account
others’ views.

Question forms

Purpose and
audience

Can express an
opinion simply.

Can show
understanding of
the main points of a
discussion.

Can evaluate talk
and understand
how changes in
vocabulary and
style can improve its
quality.

Comprehension

Can listen to texts
and repeat some
content.

Can listen to texts
and repeat some
important details.

Can listen to texts
and repeat all
important details.

Can listen to
texts and attempt
to paraphrase
content.

Can listen to texts
and paraphrase
content.

Text features

Can listen to texts
and make a few
comments about
their features.

Can listen to
texts and show
some awareness
of purpose and
audience.

Can listen to
texts and identify
purpose and
audience.

Can listen to texts
and comment
on features and
identify purpose
and audience.

Can listen to texts
and begin to
analyse features
and identify
purpose and
audience.

19
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Bands of Attainment for ESO Year 1
Reading
Beginners

20

Band1

Band 2

Band 3

Extended

Identifying texts

Can recognise
familiar words in
simple texts.

Can generally
read simple texts
accurately showing
understanding.

Can read a range
of texts fluently
and accurately,
and show
understanding.

Can usually read
and understand
fluently and
accurately a range
of texts, and show
understanding.

Can thoroughly
understand a wide
range of texts.

Understanding
meaning

Can use their
knowledge
of letters and
sound-symbol
relationships in
order to read
words and
establish meaning
occasionally with
support.

Can use more
than one strategy
(phonic, graphic,
syntactic, and
contextual) in
reading unfamiliar
words and
establishing
meaning.

Can use
appropriate
strategies in
order to read
independently and
establish meaning.

Can use
appropriate
strategies in
order to read a
range of texts
independently and
establish meaning.

Can use
appropriate
strategies in order
to read a wide
range of texts
independently and
establish meaning.

Response to a
variety of texts

Can express
their response to
poems, stories
and non-literary
texts by identifying
aspects they like.

Can express
opinions about
major events or
ideas in stories,
poems and nonliterary texts.

Can show
understanding of
the main points of
a variety of literary
and non-literary
texts, and express
preferences when
responding to
them.

Can show
understanding of
significant ideas,
themes, events and
characters when
responding to a
range of texts.

Can select key
points and respond
to texts identifying
features, themes,
character and
setting.

Can read nonliterary texts
and show some
awareness of
layout, purpose
and audience.

Can read nonliterary texts,
identify purpose
and audience.

Can read nonliterary texts and
comment on
features: layout,
purpose, audience,
structure.

Can read a range
of non-literary texts
and comment on
features: layout,
purpose, audience,
structure.

Comprehension of Can read nonnon-fiction texts literary texts
and make some
comment about
their features.
Identifying gist

Can recognise the
gist of a text.

Can recognise the
gist of a text.

Can refer to gist to
explain their ideas.

Can refer to
the text when
explaining their
views.

Can select relevant
words, phrases
and information to
support their views.

Language
manipulation

Can read texts
and repeat some
content.

Can read texts
and repeat some
important details.

Can read texts
and repeat all
important details.

Can read texts
and attempt
to paraphrase
content.

Can read texts and
summarise content.

Writer’s effects

Can make some
use of the words
they are given.

Can begin to
recognise with
support that
certain words
cause effects on
the reader.

Can recognise
with support that
certain words
cause effects on
the reader.

Can recognise
that certain words
cause effects on
the reader.

Can suggest words
and phrases which
cause an effect on
the reader.

Reference skills

Can retrieve
information using
basic strategies.

Can occasionally
locate and retrieve
information in
more than one
format.

Can usually locate
and retrieve
information from
more than one
source.

Can locate and
use ideas and
information on
a specific topic
effectively from
more than one
source.

Can retrieve and
collate information
from a range of
sources.

*only for advanced
students

*only for advanced
students

*only for advanced
students

Can begin to use
inference and
deduction when
responding to a
range of texts.

Can use inference
and deduction.

Inference and
deduction
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Bands of Attainment for 1ºESO
Writing
Beginners

Band 1

Band 2

Band 3

Extended

Meaning and
form

Can communicate
meaning through
simple words and
phrases.

Can communicate
meaning, showing
some awareness
of form and
reader.

Can produce
organized, clear
writing, adapting
their writing to the
reader.

Can produce lively
writing in a range
of forms.

Can produce varied
and interesting
writing which
conveys meaning
clearly in a range of
forms for different
readers, using a more
formal style where
appropriate.

Sentence
structure and
ideas

Can occasionally
write in simple
sentences.

Can sometimes
develop ideas
in sentences,
coherently.

Can usually use
sequences of
sentences to
develop ideas.

Can sustain and
develop ideas.

Can sustain and
develop opinions from
ideas.

Can organize
words into
paragraphs.

Can use organised
writing for purpose, Can express opinions,
and to engage the supported by reasons.
reader’s interest.
Can organise simple
Can state opinions and complex ideas
and support them
into paragraphs.
with some reasons.
Can use
paragraphs
effectively.

Vocabulary

Can use basic
and appropriate
vocabulary.

Can use
appropriate
and interesting
vocabulary.

Can choose words
for variety and
interest.

Can make
adventurous
word choices,
sometimes using
words for effect.

Can make imaginative
word choices and use
words precisely.

Can spell complex
words correctly.
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Can usually
spell simple,
monosyllabic
words correctly
and any inaccurate
alternative is
phonetically
plausible.

Can usually
spell accurately
including
polysyllabic words.

Can use their
knowledge of
word patterns to
spell new words
correctly.

Can spell
accurately, in
general and
any inaccurate
alternative
conforms to
regular patterns.

Punctuation

Are aware of how
full stops are used.

Can produce
sequences
of sentences,
appropriately
punctuated.

Can accurately
punctuate simple
sentences.

Can usually
Can use a range
punctuate complex of punctuation
sentences and
accurately.
begin to use
punctuation within
the sentence,
including inverted
commas for
speech.

Handwriting

Can produce
Can produce
legible handwriting. legible handwriting
and adequate
presentation.

Can produce
legible handwriting
and present work
well.

Can produce
Can produce legible,
clear, legible
well presented work.
handwriting and
adapt presentation
to task.

Redrafting

Will accept others’
ideas to improve
their writing.

Will accept others’
ideas to improve
their writing and
will adapt work
appropriately.

Can revise and
redraft writing,
following
instructions.

Can revise and
Can revise and redraft
redraft writing, with writing independently.
support.

Language
accuracy

Can occasionally
use suitable
language
structures for the
task.

Can sometimes
use suitable
language
structures for the
task.

Can usually use
suitable language
structures for the
task.

Can use suitable
language
structures for the
task.

Spelling

Can use language
structures creatively.
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4. Assessment
Education is concerned with a wide range of aspects of learning. It involves not only the knowledge
and skills as specified in this integrated curriculum but also the attitudes, values and interests that are
to be encouraged in pupils. Assessment relates to all these aspects of education.
Evaluation or Assessment?
Although both terms are often used synonymously, they are different:
• evaluation is the informal process of ascertaining a pupil’s progress;
• assessment is the formal practice of establishing the level of a specific performance.
Assessment should be:
• balanced and comprehensive – incorporating both fluency and accuracy in the four skills;
• individually-oriented – i.e. it must reflect a variety of learning styles;
• valid – reflecting what has been taught and the way it has been taught;
• continuous – i.e. it must be an ongoing process, both formal and informal;
• informative – teachers and pupils should obtain data about their teaching and learning from
the assessment;
• practical – tasks and frequency of assessment tasks should be realistic;
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• accountable – the assessment process must be transparent for teachers, students, parents and
institutions;
• positive – focusing on achievement rather than on failure.
What can we assess?
• students’ knowledge and understanding of language; assessment should not be heavily
focused on grammar and vocabulary;
• linguistic skills (ability to produce and understand oral and written texts);
• attitude towards learning.
When to assess?
Since virtually any single activity can become the source of assessment, it is possible to assess a
student’s performance continuously. Tradition has established several key assessment moments: at
the beginning of the academic year, at the end of every term, at the end of the academic year. This
range can and should be extended, for assessment is a process that should take place as often as
possible. However, it is also useful to remember that assessment does not have to take place all the
time: although it is important to have a wide and comprehensive record of every student, teachers do
not have to assess all the students in every single activity.
How to assess?
Assessment is often based around tests and exams – however, tests should not be the only assessment
technique teachers use. Other suggestions can include: presentations, self evaluation and individual
record-keeping, group work, coursework and projects.
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The more varied and diverse the teachers’ assessment techniques, the better; this way the
teacher will adapt to every type of student in their class and thus will cater for every individual need.
Who should we assess?
Part of the teachers’ role is to assess their students’ progress. Pupils themselves should also become
part of the process using self-assessment.
Why should we assess?
• To inform students, parents, teachers and future teachers.
• To facilitate better planning and teaching practices.
• To measure students’ progress.

5. Teacher tips
Teacher Tip n. 1 – Listening –Identify the gist
Forests in danger
Whole class work
Tell the class that they are going to listen to a text about rain forests. They should listen to the whole
text and be prepared to tell you what the main message of the text is.
Read aloud the following text to the class. They should not be given a copy to read.
Trees are very useful plants. As well as being home to a wealth of wildlife, their wood
can be used for making paper, for building homes and furniture, and for fuel. Also,
when plants make food from sunlight, they use up a gas called carbon dioxide and
release the gas oxygen. People breathe out carbon dioxide, and trees help to balance
the level of these gases in the air. Yet all around the world, forests are rapidly being
destroyed for timber or to grow crops.
More than half the world’s rain forests have already been destroyed. If we continue
to cut them down, there will be no forests left 50 years from now.
Rain forests are home to at least three-fourths of all the world’s wildlife. Millions of
different kinds of plant and animal live there, but many of them have not yet been
discovered.
Many of our medicines are made from plants that grow in the rain forest. Rosy
Periwinkle, a pink flowering plant, is used to make a drug to treat leukaemia.
Unless we save the remaining rain forests, we will lose many useful plants that could
save our lives.
How can we help? Don’t waste paper – you are also wasting trees. Collect newspapers
and cardboard for recycling. When people buy new furniture, they should check
that it is not made of wood from the rain forests, such as teak or mahogany.
From Nature in Danger by Rosie Harlow & Sally Morgan
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Individual work
Ask the students to write one sentence about the main point of the text. Let them read their sentences
to the class. Discuss the differences of opinions (if there are any). Agree with the class the best
sentence to summarise the main point of the text.
Group work
Read the text to the students one more time. Ask them to try to remember some of the most important
points mentioned in it.
Give them the following worksheet and ask them to complete it from what they can remember.
Plenary
Students read aloud their sheets. Ask them if all the details are exactly the same in each group. Is
this important?
Forests in danger
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Trees are very important to us:
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
The rain forests:
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
How can we help?
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
____________________________________________________________________________
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Teacher tip n. 2 – Speaking (n. 9) – Analyse their own performance
One possible suggestion could be to try to introduce a kind of grid to have the possibility of
preparing one’s performance and then contrasting the audience opinion about the presentation. Have
a look at the models proposed.

BEFORE MY PRESENTATION: planning things
Write YES/NO/A LITTLE
I knew very well what I had to do
I spent some time planning it: why / what / how
I made notes to support my speech effectively
I prepared an introduction to the topic / gave it a catchy title
I prepared a conclusion

SITUATION: Me and my audience
I remembered to greet my audience
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I worried about my audience: “Are they following me?”
I remembered to thank my audience for their attention
I kept good visual contact
I moved and made descriptive gestures
I spoke at a good pace (not too quickly)
My voice was loud and clear
I easily recovered from my mistakes

SITUATION: My audience and me
My audience have made things easy for me (they were not disruptive, etc.)
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After the presentation

Topic of the Presentation:
____________________________________________________________________________
____________________________________________________________________________
Name of the Presenter:
____________________________________________________________________________
____________________________________________________________________________
List FIVE different reasons the student introduced to support his/her argument:
•
•
•
•
•
Write one relevant question for the presenter:
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•

ASPECT

ALWAYS

USUALLY

Student introduced
the topic and his/her
opinion
He/she presented
five arguments
He/she prepared
and practised
presentation
sufficiently
His/her use of
grammar was correct
He/she did not read
his/her presentation
Pronunciation
and volume were
understandable
He/she finished with
a conclusion
He/she answered
questions
appropriately and in
English

What is your opinion AFTER the presentation?

SOMETIMES

NEVER
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TEACHER TIP N. 3 – WRITING (general aims) - Writing for different purposes
Students may be quite used to writing fiction, but not so much other types of texts, particularly
non-fiction ones. This teacher tip suggests the most common ones and a very basic list of their
most common features; further information may be found on the National Standards website, to be
checked in the list proposed in the annex.

MAIN TYPES OF TEXTS
Recounts

Persuasion texts

• usually in the past tense
• events are organised in chronological order
• normally 3rd person subjects, although
personal recounts (1st person subjects)are
not uncommon

•
•
•
•

Non-chronological reports

Instructional/procedural

• present tense (sometimes in the past, if they
deal with historical matters)
• 3rd person subjects
• personalisation avoided by means of passive
voice
• generic subjects
• description is often important, used for
precision

• imperative verbal forms and /or negative
commands
• use of conditional patterns for additional or
alternative advice

Explanatory

Discussion

• usually in simple present
• temporal connectives
• casual connectives

• simple presentation
• general subjects referred to by means of
uncountable noun phrases
• connectives
• generic examples are followed by specific
illustrations
• may include diagrams, images, etc.

usually in simple present
generic rather than specific participants
logical connectives
tend to move from general to specific when
presenting key points
• may use rhetorical questions

27

TEACHER TIP N. 4 – READING (n.2) – Read stories from other cultures and
identify the social, moral and cultural issues
Reading is the basis to developing cultural and language awareness. Reading allows students to see
structures and vocabulary used in a natural way. Reading develops students’ interest and enthusiasm.
This teacher tip is intended to offer suggestions on reading in class.
Reading in class may contemplate the following variations:
• Individual reading. Individual and silent reading is a useful activity that can be practised in
the classroom. Each student should be able to have access to a variety of texts, either from
the class or the school library. See the list of recommended books.

